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INTRODUCTION
We at Moyle Primary School and Nursery Unit aim to enable our children to develop skills
for life and learning. Through providing the right support and experiences, we hope to
equip our children for a happy, productive and successful adult life, with the capacity to fully
engage in society.
The Northern Ireland Curriculum states, “It is important that children have secure
relationships with peers and adults in a positively affirming environment which supports
their emotional development, and which is sensitive to their growing self-esteem and selfconfidence.”
In light of this directive, we are committed to promoting a climate within Moyle that
recognises the benefit of these positive relationships and the significant and long-lasting
impact on our children’s lives, both academically and socially.
School Values
As a school community we aim to create a safe community where pupils can thrive both
academically and socially becoming well rounded and successful members of society.
Therefore we communicate with our pupils that we have the following types of rules for our
school.
1. Rules to keep us safe
2.Rules to keep us friends
3.Rules to help us learn

The following Behaviour Policy is intended to guide and support staff through effective
practices in supporting behaviour positively.

TEACHER ROLES AND RESPONSIBILITIES:
BUILDING RELATIONSHIP
When teachers form positive bonds with children, classrooms become supportive spaces in
which children can engage in academically and socially productive ways. Children who have
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positive relationships with their teacher can use them as a secure base from which to
explore the classroom and school settings, both academically and socially.
The teacher is responsible for building and maintaining supportive and dependable
relationships with their children. The way in which staff respond to a child’s behaviour is
critical in influencing how children might behave in the future. The quality of relationships
affects behaviour.
Children who feel valued are more likely to comply with expectations, show improved
motivation and a greater desire to learn. At Moyle, we recognise it is far more often the
relationship children have with their teachers than rules themselves that encourage children
to meet expectations. Relationships and behaviour are inextricably linked.
‘Children are more likely to be respectful when important adults in their lives respect
them. They are more likely to care about others if they know they are cared about.’
Alfie Kohn. (Beyond Discipline)

To foster successful, enabling relationships we need to:
-

Actively build trust and rapport
Demonstrate belief in the pupil that they can succeed
Treat pupils with dignity and respect
Maintain consistent boundaries for children
Listen respectfully to children
Hear the message behind the words/behaviour
Keep our word and do whatever we say we will do
Identify and affirm the positive aspects of every child
Apologise, if we make a mistake
Manage our own emotional reactions to children’s behaviour – it’s not personal
Let go of our memory/feelings of a child’s previous difficult behaviour
Support the child to develop techniques to respond more appropriately

TEACH ALL
A teacher’s responsibility is to communicate positive and appropriate behavioural and
academic expectations. Numerous studies indicate that the expectations teachers have for
their children tend to become self-fulfilling prophesies.
Teachers know their children, and as defined in the Northern Ireland Curriculum, should
ensure that they are provided with a range of worthwhile, challenging, relevant and
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enjoyable learning experiences. Each classroom should be a safe, well managed and
stimulating environment which promotes learning opportunities for all.
In meeting each child at their point of learning, difficult behaviour is more likely to decrease.
To achieve this, we need to:
-

Accurately assess the children’s learning i.e. learning ability, learning style and level
of achievement in order to support progress
Plan to meet the children’s range of needs
Know what the children believe they can do i.e. self-esteem, self-image and adjust
expectations accordingly
Know what motivates each child and use it to help them achieve
Praise the children for their specific achievements
Actively teach the children positive learning behaviours so that they know what to
do to ensure successful lessons

COMMUNICATE CLEAR LEARNING AND BEHAVIOURAL EXPECTATIONS:
One way to establish these expectations is to draw up a class contract. The teacher will
facilitate these contracts at an early stage in the academic year. It is also recommended
that the use of contracts extends to afternoon classes and extra-curricular clubs where
appropriate.
A contract is an agreed set of expectations and standards. The agreement applies to both
the teacher, the LSA where applicable, and the children. A successful contract encourages
input and negotiation from both children and teacher, promoting shared ownership. A
contract may require amending as situations arise.
When drawing up a contract you may consider:
-

What does successful learning look like?
How do we achieve this?
What does Moyle/the child/the teacher value?

All Moyle contracts have three strands running through their agreed rules:
-

Rules that keep us safe - exploring how to move safely in class, around school, in
the playground etc.

-

Rules that keep us friends - exploring relationships, inclusion, ‘getting along’
behaviours and positive play etc.
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-

Rules that help us learn – exploring attitudes to work, appropriate interactions with
peers and adults, self-management, manners and consideration for others etc.

Rules support positive behaviour. They should be:
-

Few in number
Agreed and negotiated with children
Written in a language the children can understand (including visual cues)
Be stated in the positive
Regularly referred to by all staff with children
Regularly reviewed with the children
Prominently displayed in appropriate areas
Appropriate to the activity/place/age range
Signed by the child, teacher and LSA where applicable

DEVELOPING POSITIVE BEHAVIOUR
Developing an understanding of why children behave as they do, maintaining a positive
attitude to the child and their behaviour and being equipped with effective strategies for
managing that behaviour are core requirements of the job. We are committed to ongoing
professional development.
In Moyle we recognise that children need to learn how to behave. Children can often tell us
what the rules are – even if they struggle to actually apply them.

STAFF WILL MODEL AND TEACH BEHAVIOURAL SKILLS TO CHILDREN, AIDING
THE DEVELOPMENT OF:
-

confidence, self-esteem and self-discipline
empathy, by understanding their own and others’ feelings and emotions
positive peer relationships based on tolerance and mutual respect
responsibility for their own actions
a sense of fairness that informs their values, choices and decisions
an awareness of how actions can affect others
co-operation
an awareness of right and wrong
an understanding of ways in which conflict can begin and the skills to resolve it
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Staff will always give clear expectations of the behaviours they would like to see and provide
real examples to help children achieve them.
Where possible, staff will use real opportunities to practice and build these skills, using real
circumstances with real people.
In Moyle, we recognise that all children have the potential to develop positive behaviour
skills. We believe that if a pupil is struggling to meet an expectation it may be due to a lack
of skill rather than a lack of will.

PRACTICAL STRATEGIES FOR PROMOTING AND ENABLING POSITIVE
BEHAVIOUR.
In Moyle, we use a number of strategies to promote positive behaviour.
All classes promote the development of positive behaviours, through the teaching of PDMU.
Appendix 1: Social stories list
We use a variety of responses to encourage and celebrate good behaviour and these
include:
-

verbal praise
praise cards/stickers
stickers from class teacher, principal, VP
‘catching’ a child doing the right thing
Whole Brain Teaching
messages to parents/carers and other members of staff
special responsibilities, privileges, helping a member of staff etc
Star of the Week and merit prizes
Peer rewards
Opportunities for greater responsibility in school

SUPPORTING BEHAVIOUR
Behaviour usually has meaning. It is not random. It serves a purpose and has goals. At
Moyle we recognise behaviour as a form of communication. It can be helpful to ask
ourselves; ‘What is the child trying to tell me?’ There are many influences that may affect
children’s behavioural and emotional wellbeing. We at Moyle should continue to develop
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our learning about environmental and biological influences that have a bearing on
behaviour in our classrooms.
We at Moyle avail of a number of services that support our children and their families:
-

-

-

-

Zoe Lutton, our School Counsellor, supports children from P1 – P7.
Banardo’s Friendship Group, part of the PATHS programme, is run by school staff
and is aimed at promoting the development of self-control, emotional awareness
and interpersonal problem-solving skills.
Homework Club – a targeted intervention aimed at developing social and emotional
skills alongside offering academic support in a nurturing environment. This
programme is run by school staff.
Explorers Club, a targeted club for P1 and P2 children, is aimed at developing
positive Social and emotional behaviours and developing and self-esteem. This club
is facilitated by Action for Children.
The Early Intervention Support Service (EISS) offers short term support to families
who are facing challenges or difficulties. Support is tailored to the needs of
individual families and is facilitated both in the family homes and in school.

THE LANGUAGE OF CHOICE.
We actively encourage children to choose the right thing to do, by explaining the outcomes
of their choices, both positive and negative. We link behaviour to outcome to help the
children make the best choice. These are opportunities to build and develop skills of
responsibility, self-management, awareness of a behaviour’s impact etc.
This language:
-

Is positive
Increases children’s sense of responsibility
Can help mitigate the struggle for power and control
links responsibility, choice and outcome
Helps to develop skills to manage behaviour
Increases independence

REFLECTION
To develop skills in effective communication, empathy, co-operation and resolution in our
children, we adopt a reflective behavioural approach.
Together staff and child use these questions to explore:
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-

What has happened?
Why do you think this happened?
How do you feel now about what happened?
How do other people feel now?
What needs to be done to put things right?
Is there anything we have learned?

Appendix 2: Scripted Intervention
These reflective conversations are consistent. They are non-confrontational and allow the
child to have their voice heard. These opportunities to reflect and learn about their
behaviour develop emotional awareness and maturity.

RESTORATION
When restoration is our goal, we find that relationships are stronger, and learning is more
effective.
What is being restored? Depending on the context and needs of those involved, it may be
the restoration of a connection between children, for example friendship or respect, or the
restoration of something within the child, for example self-confidence, self-respect or
dignity.
When a child is led through a restorative conversation, trust can be restored, boundaries
can be redrawn and re-established - all with the assurance of a fresh start.

RESTORATIVE SANCTIONS
As staff, we are mindful of where the discipline is coming from. Our sanctions are designed
to help our children, to repair relationships, to reflect on behaviour, to explore a
behavioural change and to influence discussion about what happens going forward.
When a contract is broken, it may be necessary to allow a child to experience the negative
outcome of their behaviour in order to promote change – but always with the end goal of
restoration.
For example, a child might need to experience:
- a rule reminder
- a move of location in a classroom
- time out
- extra work
- a restriction of playtime either at break or lunch
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-

a move to another classroom – a similar year group where possible
home/school telephone call
removal of privileges e.g. after school club, school trip etc
placed on a home/school communication report allowing teachers and parents to
monitor and support behavioural modification
interview request with Mr. Hamilton and parents

When a child’s behaviour has been a danger to themselves, others or school property, the
restorative process may require staff to involve safeguarding staff, the principal and
parents. In these instances, a record of the conversation may need to be kept. Appendix:
Record of Intervention. These records are stored electronically in a Private Folder. In cases
like these, the Safeguarding Policy, Antibullying Policy and Health and Safety policies should
be consulted and applied as appropriate.
Each case will be dealt with individually.
Applying restorative sanctions offer opportunities to teach children the boundaries of
appropriate behaviour, to model appropriate behaviour, to demonstrate consistence and to
reinforce rules and routines. When focusing on the child behind the behaviour, we are
better able to empathise, teach and guide the child to better behaviour.
Punitive sanctions however, may compound problems, causing shame or humiliation.
Children who feel shame are more likely to become aggressive and exhibit self-destructive
behaviours. Shame can cause children to withdraw from relationships and to become
isolated.
Therefore, staff should not:
-

give lines
stand children outside a room
single children out for public discipline
give whole class punishments
withdraw curricular subjects

We at Moyle take seriously our responsibility for promoting positive behaviour. We also
have a duty of care for all staff and children. For serious or persistent negative behaviour,
the school may follow procedures for the referral, suspension or expulsion of children in
school as outlined by the Education Authority Procedures.

REFERRAL
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Staff needs to be aware of all deviations from ‘normal’ in their children, or any behaviour,
reaction or response that seems concerning.
It is important to monitor a child who fails to respond to normal classroom positive
strategies. Their behaviour may demonstrate that the child requires additional support. It
may be necessary for staff to seek support from the school SENCO, the Pastoral Team or the
Senior Leadership Team. It may also be necessary to seek advice or support from outside
agencies e.g. RISE, Education Welfare Service, Education Psychology Service, the
Behavioural Support Team, CAMHS.
In order to provide appropriate intervention, it is essential that signs are recognised early.
This will lead to the avoidance of deeper problems and have a positive impact on the child’s
future within a school environment. Where additional intervention is required, every effort
should be made to ensure that the nature of the support is in accordance with agreed
procedures and that parents or carers are informed at all stages.

THE SPECIAL EDUCATIONAL NEEDS (SEN) CODE OF PRACTICE
Pupils with specific difficulties such as ADHD, ASD, SEBD etc. may be placed on the school’s
Special Education Needs Code of Practice. The aim of placing a child with behavioural needs
on the SEN Code of Practice is to formally support the modification of behaviour.

SUSPENSION OR EXPULSION
For serious and persistent misbehaviour the school may follow the Procedures for the
Suspension and Expulsion of Pupils in schools as outlined by the Department of Education
for Northern Ireland.
In accordance with guidance from the Department of Education for Northern Ireland, the
Board of Governors reserves the right to impose sanctions on pupils for incidents directly
related to school, which occur off the school premises or outside of school hours.
Incidents of this nature may include:
- Bullying or fighting on the way to school, or on the way home from school
- Verbal abuse to pupils, parents or other adults on the way to school, or the way home
from school
- An attack on the property of a member of staff or school governor after school hours
- Verbal abuse or physical abuse of a member of staff or school governor after school
hours

11

The decision to expel a pupil is never taken lightly. It is the acknowledgement by school that
the pupil’s need can no longer be provided for.
The Board of Governors will be kept informed of any behavioural concerns/issues in school.

PLAYGROUND EXPECTATIONS
The three strands; safety, friendship and learning, set the standard for playground
expectations. A daily duty rota is in place for teachers and LSAs. Lunchtime supervisors are
asked to report any incidents to the relevant class teacher.

BEHAVIOUR OUTSIDE SCHOOL
Expectations of our pupils extend to journeys to and from school and on educations trips or
visits. They are taught to make safe choices regarding road safety and general vigilance.
At Moyle, we believe parents and school have a joint responsibility to ensure children
behave appropriately to and from school. We reserve the right to request a parent to escort
their child to and from school if the child cannot behave safely and appropriately.

SUPPORTING STAFF
An overdependence on colleagues to help in managing children’s behaviour can diminish a
teacher’s confidence and self-esteem and can undermine the children’s sense of security in
their teacher’s capacity to manage their class. However, it should be recognised and
accepted by all members of staff that support may be required. Every member of staff
should feel confident and secure about asking for support and equally about giving it when
requested. In these cases, staff are encouraged to approach the SENCO, the Pastoral Team
or the SLT.

PARENTAL INVOLVEMENT
The success of our positive behaviour policy depends on the support of our parents and
carers. We seek parental support in:
-

Celebrating their child’s achievements
Working in partnership with school in order to support their child’s behaviour
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-

Co-operating with any restorative sanctions

CONCLUSION
It is the responsibility of the Senior Leadership Team to ensure that all staff, teaching and
non-teaching, should be fully aware of the contents of this policy and their role in its
delivery. All staff have a responsibility to ensure that a culture of positive behaviour is
promoted in Moyle. In support of this we regularly review our positive behaviour
procedures, encouraging innovation and flexibility in interacting with our children.

LINKED POLICIES:
SEN Policy
Anti-Bullying Policy
Child Protection Policy
Pastoral Care Policy
Staff Code of Conduct
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